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ment selection. Because academic performance problems are behavioral
deficits, the goal of these studies has been to increase rates of
responding by directly applyving treatments. This approach has |
plied successtully to spelling and reading comprehension (McComas et
al., 1996), spelling and math computation (Hendrickson, Gable, Novak, &
Peck, 1996), classroom behavior (Kern, Childs, Dunla s, Cl ST F
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Table 1
Participant Information
Student Gender Age CRW/min Comprehension
(Eryare)
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Seguential modification. In the Sequential Modification (SM) condition, a
briefer version of the treatment applied in the insfruc tHional passage was

:nig'I.H;",?,t‘-.iudﬂ{"i\i‘ead.tb«} passgee one fewer time in the I;,_Efpassdge:-ul‘-h

cause the sequential application of the treatment to both the instructional
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sions shorter appeared justibiable. The reported esults are based on tne
|

student’s reading performance during the 1st mimute of the final reading
of the instructional passage and the 1st minute of the final reading of the

15 rreannent component was

f the analysis for Ashley, where rewards were com ing the third part o
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this condition was to determine whether rewards for m e nroficions i
ing were likely to improve student responding (Lovitt, Faton, Kirkwood,

& Pelander, 1971), The reported results for the instructional and HUO pas-

sages are based on the 1st min of the final reading of both passages.
Experimental Design and Procedures

ENEARANSISORSIARRESAERIEDAE v as conducted in three parts. First,

a brief analysis was conducted in which two control and

three treatment

indard order. Next, a multielemeni
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conditions were administered in a st

2 , Was designed 0 teat anecific hyunath.
STCGATCTIE, THe effects ombinations ot treatment cor ponents or :
dent’s reading fluency based on the results of the brief ar lysis. Finally. the
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the passages until they got better at reading them.
The CR condition was then combined with the iﬂ;.i.:ux.UnLual_i:;:-.:kmvn%

ackage. The students were offered rewards for meeting their goals. Goals
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pants in how well they improved their reading fluency across treatment
conditions. Treatment components werqg

that led to the largest incremental improvem
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Dion's error rate was }
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Instructional treatments were annlied to the first twn naceaomn® @ mEE

rannoon. W st two passages.

par ﬂant&worked meaehpaasage until they met criterion - levals
Enexfonmanca, fovrene, SBW +., the treatment three times) in the HCO
passages, the slopes of improvement within passages, begin- ning and
>nding levels of performance, and number of trlals to Lntenon couldber

Lsed to compa

a
r =g - n e i€ level as his initial performance in the ins
tructton—only passages. The slopes were similar and M- final performan,
e under rewarding conditions was not substantially higher than his fina
performance under non-rewarding con- R
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rewarding Lundltuuh hc re d 70 and 67 ( [\\\ /min, respec tl\d_ ; h.n the
two passages on the 1st trial. A small effect for rewards w32 Sbserved for
Hanif. Rewards did nu! .\pp- ar to Illl[ rove results for Ashley.
administration o : et ‘
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Interventions derived from brief experimental analyses may be useful

s adiyncte tn the mirrent inchrmiction children are receivine Rrief axneri
as adjynete kn the sarrent inctmiction children are receivine Briet exneri-

nger and are probably I:1t as well suited to briet experithental analysis I "
uthave been shown fa estalifé#irm mastery ot Sound-symbol felations

t can be generalized to decodable connected text (Adams, 1990). ‘
Ashley’s performance in the brief test copditinne reveals a weakness of
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achieved through an intervention. The HCO passages may help investiga-
tors and practjtioners alike probe for generalmmsnyuintdrranateny;ithis
study limited generalized increases were observed for all the treatment
conditions. SM was necesgt “wiEEaicipants. It may be that the
tactic of i ] i o7 ile
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90% accurate might reduce this problem.

1 néte wis avorodnuul ségaenos o ing bl i o ifie analyses that
should be addressed in future studies. The reward plus instruction condi-
tion always followed the instruction-only condition. We chose this strat-
egy to avoid proldems with withdrawing rewards onge they were intro-
duced. This issue was seen as especially important because the students
were being asked to work for the rewards. From an experimental stand-
point, withdrawing rewards after they had been introduced could exag-
gerate differences across conditions (in favor of producing larger effects
for reward conditions). It appears that more basic research on the interac-
tio= e da itk tnntm catl Ana ] vrasiaklac {0 macaccare hafnra furthor toch-
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forcement co;'ttingency was probably not the only variable influencing per-

archy. Journal of Applied Behav-
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